Retention Rate Based on Learning Styles and Learning Strategies


           Students learn differently, and lessons should be planned and delivered taking into account different learning styles i.e visual, auditory, tactile and kinesthetic.
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For each of the following questions indicate the retention rate based on the

          learning style:

1. Students retain_____________ of what they hear.

a. 10%

b. 25%

c. 45%

d. 70%

2.  Students retain_____________ of what they say and do in an activity?

a. 90%

b. 70%

c. 65%

d. 45%

3. Students retain_____________ of what they say and write.

    a.  45%

    b.  65%

    c.  70%

    d.  90%

4. Students retain_____________ of what they read.

.   a.  10%

    b.  25%

    c.  45%

    d.  70%

5. Students retain _____________of what they see.

    a. 45%

    b. 65%

    c. 70%

    d. 10%

6. Students retain _____________of what they see and hear.

    a.  90%

    b.  70%

    c.  45%

    d.  65%

(Answers:  10%, 90%, 70%, 25%, 45%,  65%)

Why Use a Writer’s Notebook?

•       A writer’s notebook is a place to capture ideas.   These ideas may be: a line from a poem, a funny thought, a memory, an observation, a wondering, a description, a family story, a wish, a hope, or a dream.  (Davis and Hill)

•       A writer’s notebook is an ongoing collection of writing. “It houses ideas that writers can return to in order to grow ideas, restructure, rethink, revise, connect ideas, and ultimately choose from a variety of entries to publish for an audience.”   (Davis and Hill, 2003)

•       A writer’s notebook fosters a student’s ownership of their own writing.  Students have decorated their notebooks to make them their own.  Encourage students to take it home, and write in it at home, as well as at school.  (Davis and Hill)

•       A writer’s notebook provides students with a place to practice writing everyday.  (Buckner)

•       A writer’s notebook is first for the student (writer), secondly for the teacher (reader).  (Buckner)

•       A writer’s notebook helps builds writing fluency, the ability to generate a lot of text, in a short amount of time.  (Buckner)

•       A writer’s notebook is for possibilities…. (Fountas and Pinnell)

•       “A writer’s notebook gives you a place to live like a writer, not just in school during writing time, but wherever you are, at any time of day.”   (Ralph Fletcher, 1996)

•       To get stress off of your mind..write about it. (Fountas and Pinnell)

•       To enjoy writing.  (Fountas and Pinnell)

From:  Notebook Know How by Aimee Buckner, Linda Reif, page 7


“When I think about my most reluctant writers, I realize they are the ones who don’t write fluently.  They have trouble thinking of what to write, or how much to write, or they forget what they wanted to write.  From my experiences—and from those of writers everywhere—the most important aspect of a notebook is that it allows students the practice of simply writing . . . in whatever form.  Writing, writing, writing . . .


I now realize what writers have been trying to tell us “nonwriter” – that we shouldn’t write for significance, but rather that we should write as a habit.  Sometimes we’ll write something significant and sometimes we won’t.  It’s the act of writing—the practice of generating text and building fluency—that leads writers to significance.


Keeping a notebook isn’t you “get.”  It’s not a science, there is no one right way.  Keeping a notebook is a process.  It’s something that “gets” you—leads you from one thought to another until you, too, experience the writer’s joy of discovering something you didn’t know you knew.”

From: Inside the Writer’s—Reader’s Notebook by Linda Reif, Introduction


“I want the writing they do to be for real reasons for a real audience, not a meaningless exercise meant only for the teacher.  I want them to write because they have something to say or to figure out.  I expect students to draft and redraft their writing based on conferences with me and their peers.  I expect them to do a lot of writing in the pleasure of a good book—because they wonder what someone else has to say or is trying to figure out.  By the time kids leave my classroom, I hope they have grown as writers and readers, that they recognize that growth and have gained enough skills and confidence to face any reading or writing task, and that they like writing and reading enough to embrace them for life.”

Peggy Teeters:  “The only way to learn to write is to write.”

Robert Southey: “By writing much one learns to write well.”

How do some writing experts use their Writer’s Notebooks?

The following list was generated by Donald Murray, Ralph Fletcher, and Shelley Harwayne.

(       Record memories

(       Capture beautiful and/or interesting language or images

(       Freeze moments in time

(       List ideas

(       Store special documents such as letters, photos, clipping, or poem.

(       Write a response to a piece of literature, a film, a current event, or work of art.

(       Note useful and/or interesting information.

(       Record questions.

(       Experiment with different forms of writing.

(       Describe characters.

(       Plot ideas.

(       Write letters or notes to self and others.

(       Record favorite poems or favorite book passages.

(       Keep “top ten” lists (e.g. ten best books to take to camp or ten books guaranteed 

          to make you laugh).

(       Make drawings or sketches.

(       Create webs of their ideas and concepts.

(       List favorite foods, songs, things to do.

Source:  Fountas and Pinnell:  Guiding Readers and Writers 3-6, page 427.

Suggested Resources for using Writer’s Notebooks:

Buckner, Aimee.  Notebook Know-How, 2005.

Davis and Hill,  The No-Nonsense Guide to Teaching Writing,  2003.

Fletcher, Ralph.   A Writer’s Notebook, 1996.

Fountas and Pinnell,   Guiding Readers and Writers 3-6, 2001.

Looking at Leads/Hooks   

From Into Thin Air by Jon Krakauer


Straddling the top of the world, one foot in China and the other in Nepal, I cleared 


the ice from my oxygen mask, hunched a shoulder against the wind, and stared 


absently down at the vastness of Tibet.


Leading with an amazing fact:

From Maniac Magee by Jerry Spinelli



They say Maniac Magee was born in a dump.  They say his stomach was 


a cereal box and his heart a sofa spring.



They say he kept an eight-inch cockroach on a leash and that rats stood 


guard over him while he slept.



They say if you knew he was coming and you sprinkled salt on the ground 


and he ran over it, within two or three blocks he would be s slow as everybody 


else.



They say.


Leading with a snapshot

From Peter and the Starcatchers by Dave Barry and Ridley Pearson


The tired old carriage, pulled by two tired old horses rumbled onto the wharf, its 


creaky wheels bumpety-bumping on the uneven planks, waking Peter from his 


restless slumber.  The carriage interior, hot and stuffy, smelled of five smallish 


boys and one largish man, none of whom was keen on bathing.


Leading with dialogue

From Charlotte’s Web by E.B. White


“Where’s Papa going with that ax?” said Fern to her mother as they were setting 


the table for breakfast.

Finding the Writer Within

Excerpt from Run by Ann Patchett

Page 241-242 (paperback edition)



And this morning?  She had been freezing every minute of it.  Her 


coat wasn’t half as warm as Tip’s and even though she’d brought a sweater 


from home she hadn’t been able to wear it under her coat because then the coat was too tight to get her arms through the sleeves.  Tip was on crutches, she didn’t blame him, but he moved as slowly as the hands on a clock and she was having to practically nail her feet to the sidewalk to keep from running over him every step.  She was picking up her pace now on the track, but not to where she would take it.  She could have run this fast in the snow.  She let herself float forward, every step a leap, her legs stretching out like scissors opened wide.  She was a swimmer, a gymnastics star, she was a superhuman force that sat outside the fundamental law of nature.  Gravity did not apply to her.  “Meditation in motion,” her coach would say.  She heard his voice in her head as she lapped the talking girls, as she swept past the one who was there to run.  From the corner of her vision she could see the step-lunge boy stand up straight and watch her pass.  She dried off his forehead with the breeze she made.  She wasn’t even trying.  She wasn’t racing anything but the sight of her mother being hit by the car.  That, and she raced the Doyles at their breakfast table saying she lived too close, and the girl at the front desk intimating that Kenya was not a person to be on this rack any more than she should have a house on Dartmouth Street.  She was racing Thoreau and his jar of fish because he continued to hound her.  How was she supposed to know him?  It was her plan to outrun all of that, and somewhere in that running she had started to fly.  She no longer felt like touching all the dirt and the muck she had so patiently submitted herself to so that people would think she was a very nice girl.  She was not such a very nice girl.  Nobody who was very, very nice would every work this hard to take something they wanted only for themselves.  Nice girls did not demand that everyone stop what they were doing and look at them but that was exactly what she asked for what she got.  All the other runners on the track had stopped now, the way dancers will stop when the soloist steps forward to dominate the floor.  The girl from the front desk was there, too.  Kenya caught sight of her extraordinary hair as she blew past.  Tip was there, his leg off the bench now and straight out in front as if he thought at any moment he might have to throw a rope around her and pull her back.  Anger and sadness and a sense of injustice that was bigger than any one thing that had happened stoked an enormous fire in her chest and that fire kept her heart vibrant and hot and alive, a beautiful, infallible machine.  They were no longer waiting to see how fast she could go, they knew how fast she could go.  Now they wanted to see how long it would be before she crashed, and if that was what they were waiting for they might as well sit down and get comfortable.

From page 245


I had more running in me than I thought.
Think about students you teach.  There are probably some who don’t know how much writing they have in them.  Consider the following discussion questions and then take a walk with one or two other people to discuss the topic of “Finding the Writer Within.”   

How do you help students release the inner writer and recognize the benefits of writing?

What do you do to build a safe environment for writing in your classroom?

What recommendations or questions do you have concerning getting students to write everyday?

Once you get the students writing on a daily basis how do you decide which pieces to assess?  

How do you assess on-demand writing?

How do you reach the needs of all learners?


Building Stamina in Writing for all Learners

The classroom culture should be that writing is never done we just have to stop for awhile.  There is always more writing in each of us.

Expectation that all students are writing during writing time:

· Continue writing even if you “finish” the original task.

· This is writing time, you may get a book or draw at another time.

· Take out your writer’s notebook and start something or continue something.

· Revisit previous writing and make it better.

· Write about observations or thoughts from that day.

· Elaborate on a topic that was started.

· Experiment with writing genre – try a poem, a joke, a dialogue. . . .

Elaboration!

Strength training for writing

Just like physical conditioning or training you may need to build up your writers.  

How is elaboration addressed in the Grade Expectations?

Using the 5th grade Grade Expectation handout we’ll spend some time discovering where and how elaboration is addressed.

· Peruse the GEs and highlight language that addresses elaboration.

· You may work with one or two other people.

· Discuss ways you get students to elaborate.


What is Elaboration!

Elaborate (v. i lab’ә rāt) to add details in writing, speaking, etc. (Random House Dictionary)

You’ll need the Text Packet and your Writer’s Notebook

Saturdays and Teacakes (excerpt from the picture book) – dialogue example

· Identify the dialogue

· Discuss how it is effective

· In conjunction with the hook/lead lesson think of a visual for elaboration

· Working definition of elaboration that might help understand elaboration

· Practice a piece of dialogue in your notebook

Looking for Elaboration

Table activity

Using the Text Packet handout you will be working with people at your table to identify types of elaboration from the texts and discuss ways to teach writers to elaborate.

Each group will create a visual to show what was discussed/learned during this activity.  When the work time is over we will use a strategy sometimes referred to as “Stay and Stray.”  We have several rounds of staying and straying so each participant gets to learn what was discussed at each table.  During each round all but one table member will stray and the one that stays will describe what the group learned and show the visual.  The next round one of the “strayers” will return to be the “stayer” and this will continue until each person has had a chance to stay (once) and stray (many times).

Table groups will have one or two people “illustrate” the learning on a piece of chart paper so the “stayer” has a visual for showing what was discussed/learned.

When the straying is done we will have a group share.  Teachers should take their notebooks when they stray to record ideas from the other tables.

The presenter will use a signal for starting each round of straying.
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There is always more writing to do!








Report out on discoveries made from Grade Expectation work





Hints for getting elaboration into writing





Questions for the group concerning elaboration








